Grade 3-4 Descriptors - English
	What is required to achieve a grade 3/L1D?
	What is required to achieve a grade 4/L2P?
	What is the difference in the work of a grade 3 and 4 student?
	What in-class interventions could move students over the grade 4 border?

	· Can retrieve straightforward information from a text (e.g. key details, character actions, obvious feelings).
· Understands the basic meaning of a text and can summarise what happens in a section.
· Makes simple inferences when they are clear (e.g. “He is angry because he shouts.”).
· Can identify basic language techniques (e.g. adjective choice, simile, repetition).
· Gives simple comments on effect, though often general (e.g. “This creates tension / makes it interesting.”).
· Uses short quotations as evidence, but may not embed them smoothly into sentences.
· Produces writing that is generally clear and mostly organised, with basic paragraphing.
· Can describe a setting or moment using simple vocabulary and some descriptive detail.
· Attempts to write with an appropriate tone, though this may not be sustained consistently.
· Uses full stops and capital letters mostly accurately, with some attempts at commas.
· Attempts apostrophes (for contraction or possession), but accuracy is inconsistent.





	· Can retrieve relevant information from a text quickly and accurately, including more than one detail.
· Summarises key ideas clearly and can track what changes across a section of the text.
· Makes clear inferences that are supported by evidence (e.g. explains what is suggested and how they know).
· Selects appropriate quotations and begins to embed them into their own sentences.
· Identifies a range of language methods (e.g. metaphor, simile, personification, repetition, emotive language).
· Explains the effect of language choices with some precision (e.g. focuses on meaning and reader impact, not just “it’s effective”).
· Begins to comment on structural choices in a simple way (e.g. tension builds, contrast, shift in focus, sentence length).
· Writes in clear paragraphs with a logical order (beginning–middle–end) and uses topic sentences most of the time.
· Uses a wider range of vocabulary to suit purpose and audience (some ambitious word choices, mostly accurate).
· Controls tone appropriately for the task (e.g. tense/eerie in description, convincing viewpoint in transactional writing).
· Uses a wider range of sentence structures (simple, compound and some complex sentences).
· Uses punctuation with increasing accuracy (full stops, commas, question marks/exclamation marks; some accurate apostrophes).
· Spells most common and many ambitious words correctly, with occasional errors.
· Produces writing that is detailed enough to be convincing and engages the reader, even if it is not always sophisticated.

	· Inference are clearer and they use evidence to support them. 
· They can explain key ideas. 
· They begin to embed quotations in sentences. 
· Analysis is more precise, linking method to meaning. 
· Explanations are more detailed. 
· Writing has more logical organisation and clearer paragraphing. 
· Ideas In writing are more developed. 
· Wider range of precise vocabulary. 
· Wider range of sentence types, some complex sentences. 
· Tone is more consistently matched to purpose and audience. 
· Punctuation and spelling are more accurate and controlled. 

	· Live modelling + “we do / you do”.
· Quotation drills.
· “Because + therefore” explanation training.
· Show-me boards for hinge questions.
· Sentence stems that push analysis.
· Structure strips for exam paragraphs that are gradually withdrawn.
· Prescriptive scaffolds for each question e.g. PEEZ.
· Precise feedback/DIRT tasks.
· Live feedback.
· Connect activities on SPaG/AO2 techniques. 
· Model comparison (Grade 3 vs Grade 4).



