
	Adaptive Teaching in English 

	Environment

· Thoughtful seating: Pupils are seated to encourage discussion and ensure everyone can take part with support.
· Focused classrooms: Sitting in rows helps reduce distractions and allows teachers to move around and give help and feedback.
· Consistent routines: Lessons follow a clear structure—reading, teaching, practice, and reflection—helping pupils feel secure and ready to learn.

	Resources

· Helping pupils understand what they read: We provide reading guides with key vocabulary explained and short summaries to support understanding. Pupils are also taught strategies to work out the meaning of unfamiliar words.
· Supporting writing step by step: Sentence starters and clear paragraph structures help pupils organise their ideas, with support gradually reduced as confidence grows.
· Showing what success looks like: Teachers share and explain model answers, demonstrating how strong responses are built using clear success criteria.
· Making learning accessible without lowering expectations: Where needed, texts are broken into smaller sections so all pupils can access the work while still being challenged.
· Live teaching and feedback: Teachers model work in real time using visualisers, explaining and annotating as they go so pupils can follow the thinking process.

	Subject Specific Strategies

· Developing analytical thinking: In English, teachers’ model how to analyse texts by explaining their thinking out loud (for example, why a particular quote has been chosen). Pupils are introduced to key subject vocabulary so they can express their ideas clearly.
· Structured writing in Literature: Pupils are taught clear paragraph structures that link directly to exam expectations. These approaches can be used across all texts, helping pupils write confidently about what they read.
· Clear approaches to Language questions: Pupils are taught step-by-step methods for answering different types of questions. They also learn structured ways to write (for example, building atmosphere and developing detail), alongside the key skills needed for success.
· Building knowledge over time: Lessons regularly revisit important ideas such as themes, characters, and language techniques, helping pupils deepen their understanding and remember more.


	Assessment Opportunities

· Checking understanding as we go: Teachers use quick questions and tools like mini whiteboards to check pupils’ understanding of vocabulary and ideas before moving on to longer writing tasks.
· Valuing all responses: Pupils can share their ideas verbally as well as in writing, ensuring everyone can show their understanding, especially if writing is a challenge.
· Clear guidance before assessments: Pupils are shown exactly what is expected through clear success criteria and modelled examples before completing assessed work.
· Adapting teaching to pupils’ needs: Teachers use assessment information to adjust lessons—for example, revisiting and re-teaching key skills if needed.
· Targeted feedback for improvement: Pupils receive focused feedback to help them understand their next steps and continue to improve their reading and writing skills.






	Adaptive Teaching in Science 

	Environment

· Ready to learn: Equipment is prepared and available so pupils can begin practical and written work quickly and confidently.
· Focused classrooms: Pupils sit facing the front to reduce distractions and stay engaged with teacher explanations and demonstrations.
· Thoughtful seating: Seating is carefully planned and regularly updated to support learning—helping some pupils with extra support while also providing stretch and challenge for others.
· Clear and consistent routines: Lessons follow a structured approach—connecting to prior learning, teacher explanation, exploration, and practice—helping pupils feel secure and ready to learn.

	Resources

· Building strong scientific knowledge: Pupils use knowledge organisers in their books to support learning. These include key scientific vocabulary, diagrams (such as cells or circuits), formulas, and key facts that pupils need to remember.
· Ready for practical learning: Equipment is prepared and available so pupils can confidently take part in experiments and investigations.
· Addressing misconceptions: Teachers plan for common misunderstandings in topics (for example, in forces or energy) to ensure pupils develop accurate scientific understanding.
· Live modelling and explanation: Teachers use visualisers to model scientific thinking, demonstrate methods, and annotate answers in real time so pupils can clearly see how to approach tasks.
· Preparing for exams: Pupils regularly practise exam-style questions in science. Teachers go through mark schemes and model strong answers, so pupils understand how to gain marks and explain their ideas clearly.

	Subject Specific Strategies

· Building and revisiting key knowledge: Pupils use knowledge organisers with key vocabulary, diagrams (such as cells, forces, or circuits), and important facts. Teachers regularly revisit prior learning to help pupils remember more over time.
· Checking understanding in every lesson: Teachers use mini whiteboards and quick questions to check understanding and address misconceptions straight away, adapting teaching where needed.
· Developing scientific vocabulary: Pupils are explicitly taught key scientific words and common prefixes (such as kilo, micro, and exo) to help them understand and decode unfamiliar terms. Vocabulary is also aligned with Maths where appropriate to support learning.
· Modelling and exam preparation: Teachers model answers and scientific thinking live, including how to approach exam questions and use mark schemes successfully.
· Supporting extended answers: Pupils are given clear structures to help them answer longer questions, such as comparing results or evaluating methods, before gradually working more independently.

	Assessment Opportunities

· Assessments that build over time: In Key Stage 3, assessments include content from current and previous topics to help pupils build long-term knowledge. Time is given after each assessment to review and improve areas of weakness.
· Regular checks for understanding: Teachers use quick questions and mini whiteboards to check pupils’ understanding of key scientific ideas before moving on to longer tasks.
· Preparing for GCSE success: In Key Stage 4, pupils complete regular assessments to build confidence and familiarity with exam-style questions.
· Focused feedback and re-teaching: After assessments, pupils take part in dedicated feedback lessons where teachers revisit key concepts and address misunderstandings.
· Responsive teaching: Teachers adapt the pace and delivery of lessons to meet the needs of the class and ensure all pupils keep up.
· Supporting learning at home: Pupils use our online platform, Educake, to complete homework and practise key knowledge and skills.



	Adaptive Teaching in Maths 

	Environment

· Clear and focused teaching: Lesson resources are designed to be simple and uncluttered so pupils can focus on the maths being taught without unnecessary distractions.
· Encouraging participation: Seating plans are carefully organised to support discussion and ensure all pupils can take part, with teachers providing support when needed.
· Calm, focused classrooms: Pupils sit in rows to reduce distractions. This also allows teachers to move around easily, giving help, checking understanding, and providing feedback during lessons.
· Consistent lesson structure: Maths lessons follow a clear routine, recalling prior knowledge, teacher explanation, checking understanding, practice, and feedback. This helps pupils feel confident and supports those who find transitions between tasks challenging.

	Resources
· Supporting learning with classroom displays: Maths classrooms include displays such as number lines to help pupils understand and visualise numbers, including positive and negative values. These support key skills like calculation, estimation, and understanding how numbers relate to each other.
· Ready to learn with the right equipment: Pupils are provided with the equipment they need to be successful in Maths lessons, such as rulers, protractors, compasses, and calculators. This ensures all pupils can fully take part in activities, including drawing shapes, measuring accurately, and solving problems.

	Subject Specific Strategies

· Building knowledge over time: Lessons regularly include short tasks that revisit previously taught topics, helping pupils remember key methods and make connections across different areas of Maths.
· Preparing for exams: Pupils are given regular opportunities to practise exam-style questions and develop the skills needed to approach them with confidence and accuracy.
· Learning through modelling: Teachers model methods step by step, explaining their thinking clearly so pupils understand how to solve problems and can apply these skills independently.

	Assessment Opportunities

· Checking understanding in every lesson: Teachers use mini whiteboards so all pupils can show their answers. This helps teachers quickly see who understands and who may need extra support.
· Identifying and addressing misconceptions: Teachers focus on understanding pupils’ mistakes, not just their scores, so they can correct misunderstandings and build secure mathematical knowledge.
· Targeted feedback for improvement: Pupils receive clear, focused feedback to help them understand their next steps and continue to improve their maths skills.












	Adaptive Teaching in Geography 

	Environment

· Focused and organised classrooms: Pupils sit in rows facing the board to help them stay engaged. This also allows teachers to move around easily, giving support, checking work, and providing feedback during the lesson.
· Ready to learn: Stationery is available in classrooms so all pupils can get started quickly and confidently, even if they do not have their own equipment.
· Learning-rich environments: Classroom displays support learning by linking to key Geography topics. These may include maps, climate zones, natural hazards (such as earthquakes and volcanoes), population and migration, and environmental issues like climate change.

	Resources
· Building strong geographical knowledge: Pupils use knowledge organisers to support their learning. These include key vocabulary, case study facts, maps, and important concepts such as climate, population, and ecosystems.
· Accessible learning for all pupils: Where needed, adapted resources are provided so all pupils can access the learning while still being challenged.
· Developing reading skills in Geography: Pupils are taught how to read and understand geographical texts, including interpreting maps, data, and written sources.
· Clear modelling of success: Teachers model high-quality examples (what a good answer looks like) and use step-by-step approaches—showing, practising together, and then working independently—often using visualisers.
· Understanding how to improve: Pupils are given clear success criteria and mark schemes so they understand what is expected and how to achieve strong outcomes.

	Subject Specific Strategies

· Recalling key knowledge: Lessons begin with quick activities using mini whiteboards to help pupils recall important terms, definitions, and case study facts.
· Modelling how to approach exam questions: Teachers demonstrate how to break down questions and plan answers, showing pupils clear steps to follow.
· Structured writing in Geography: Pupils are taught simple structures to help them explain and analyse ideas clearly (for example, making a point, giving evidence, and explaining it).
· Understanding exam expectations: Teachers regularly refer to assessment objectives (what examiners are looking for) so pupils know how to improve their answers and achieve higher marks.

	Assessment Opportunities

· Clear guidance before assessments: Pupils are given clear success criteria and shown model answers in Geography (for example, strong case study responses or explanations of physical and human processes) so they understand what high-quality work looks like.
· Consistent assessment structure: In Key Stage 3, pupils complete Geography assessments at key points in the year, including questions on topics such as rivers, coasts, population, and climate change. These are designed to prepare them for GCSE-style questions.
· Feedback and improvement in geographical skills: Teachers provide clear feedback on how pupils can improve skills such as describing patterns, explaining processes, and evaluating issues. Pupils are then given time to redraft and improve their work.


 





	Adaptive Teaching in History 

	Environment

· Clear and consistent lesson structure: History lessons follow a predictable routine, recalling prior knowledge, teacher explanation or demonstration, exploring new historical ideas, and practising key skills. This helps pupils build confidence and understand complex topics such as historical events, causes, and consequences.
· Focused classrooms: Pupils sit in rows to reduce distractions and stay engaged. This also allows teachers to move around easily, giving feedback and supporting pupils with their historical thinking and written work.
· Learning-rich environments: Classroom displays support learning by linking to key History topics. These may include the Norman Conquest, the Tudors, the Transatlantic Slave Trade, World War I and II, and the Civil Rights Movement, alongside key timelines. 

	Resources
· Using historical resources and sources: Pupils work with a range of historical sources, such as images, documents, and extracts, to help them understand the past and develop their skills in analysing evidence.
· Checking understanding in every lesson: Teachers use mini whiteboards so pupils can quickly show their understanding of key historical knowledge, such as events, dates, and concepts. This allows teachers to identify any misconceptions and provide support straight away.

	Subject Specific Strategies

· Understanding historical sources: Pupils are taught how to analyse sources of evidence by considering where they come from, why they were created, and how reliable they are. They learn that sources are shaped by their time period and that all sources can be useful when understood in context.
· Learning how historians think: Pupils are taught that historians use different sources to form interpretations of the past, which means people may have different views about historical events.
· Building knowledge over time: Key historical concepts—such as monarchy, democracy, empire, and feudalism—are carefully planned and revisited across topics and year groups to help pupils deepen their understanding.

	Assessment Opportunities

· Checking understanding during lessons: Teachers use carefully chosen questions to check pupils’ understanding of key historical knowledge before moving on, ensuring important ideas are secure.
· Clear expectations for historical work: Pupils are given clear success criteria so they understand how to develop strong answers, particularly in extended historical writing and analysis.
· Using assessment to support progress: Assessments in History check a range of skills, including knowledge of topics, understanding of chronology, use of key terms, and the ability to analyse and explain events. This information is used to identify gaps and adapt teaching.
· Deepening historical thinking: Regular questioning throughout lessons helps pupils think more deeply about causes, consequences, and interpretations of the past.













	Adaptive Teaching in Health and Social Care 

	Environment

· Supporting key vocabulary and extended writing: Classrooms include dedicated displays and resources to help pupils understand important Health and Social Care terminology and develop their extended writing skills, including key command words used in assessments.
· Encouraging discussion and participation: Seating is carefully planned to support discussion, allowing pupils to share ideas and learn from each other with guidance from the teacher.
· Calm and focused classrooms: Pupils sit in rows to reduce distractions. This allows teachers to move around easily, offering support and feedback during lessons.
· Clear and consistent routines: Lessons follow a familiar structure so pupils feel confident and can focus on learning important topics such as health, development, and care practices.
· Accessible resources for all pupils: Pupils have access to a range of resources, including laptops, textbooks, and revision guides, so they can fully engage with their learning and complete work successfully.

	Resources

· Clear structure across all units: Each unit is supported by a range of resources, including vocabulary glossaries, content checklists, assessment guides, and revision materials. These help pupils understand key topics such as human development, health conditions, and care practices.
· Preparing for exams and coursework: Pupils are supported with model answers for both coursework and exam-style questions, particularly in Key Stage 4 and Post-16. Teachers use mark schemes to show how successful responses are constructed.
· Developing subject knowledge and vocabulary: Key Health and Social Care terminology is explicitly taught and revisited, helping pupils understand and use the correct language when discussing care settings, roles, and services.
· Supporting reading and understanding: Teachers use a combination of text and visuals to help explain complex ideas, such as life stages or factors affecting health and wellbeing.
· Building confidence in extended writing: Sentence starters and clear paragraph structures support pupils in explaining ideas (for example, describing how care supports individuals), with support gradually reduced over time.
· Helping pupils remember more: Pupils use knowledge checkers, pre-made flashcards, and regular recall activities to strengthen their understanding of key content.
· Accessible resources for all learners: Pupils have access to laptops and a wide range of materials to support both independent study and classroom learning.

	Subject Specific Strategies

· Understanding how marks are awarded: Pupils use real mark schemes and examiner feedback to review and assess work. This helps them understand what examiners are looking for and how to improve their own responses.
· Building strong subject vocabulary: Key Health and Social Care terms are taught before new topics begin, helping pupils confidently understand and use language related to areas such as health, development, and care settings.
· Structured support for coursework: Pupils are taught clear writing structures that link directly to assessment criteria, supporting them in producing high-quality coursework.
· Developing independence over time: Support is gradually reduced as pupils gain confidence, so they can complete extended writing independently in mock exams and final assessments.

	Assessment Opportunities

· Checking understanding in every lesson: Teachers use quick questions and mini whiteboards to check pupils’ understanding of key vocabulary and concepts before moving on to longer tasks.
· Applying learning to real-life situations: Pupils complete case studies and scenario-based assessments, helping them apply their knowledge to realistic Health and Social Care contexts, such as supporting individuals in different care settings.
· Practising exam and coursework skills: Pupils regularly practise exam-style questions and extended coursework tasks, building confidence in both written assessments and practical application of knowledge.
· Understanding starting points: Initial assessments are used, particularly in sixth form, to identify pupils’ strengths and areas for development before starting new units.
· Using assessment to support progress: Assessments in History check a range of skills, including knowledge of topics, understanding of chronology, use of key terms, and the ability to analyse and explain events. This information is used to identify gaps and adapt teaching.
· Deepening historical thinking: Regular questioning throughout lessons helps pupils think more deeply about causes, consequences, and interpretations of the past.






























	Adaptive Teaching in Religious Studies 

	Environment

· Encouraging thoughtful discussion: Teachers use targeted questioning to ensure all pupils take part, helping them share ideas, consider different viewpoints, and develop their understanding of beliefs and values.
· Learning through classroom displays: Displays support learning by linking to key RE topics such as world religions, ethical issues, and philosophical questions. These may include key vocabulary, quotes, and concepts to help pupils deepen their understanding.
· Thoughtful seating plans: Seating is carefully arranged to support discussion, ensuring pupils feel confident to express their ideas while also being appropriately supported and challenged.

	Resources

· Helping pupils catch up and stay on track: Pupils are provided with support materials, such as catch-up booklets, which summarise key RE content and include activities to help them recall and understand important ideas. This ensures all pupils can keep up with topics such as world religions, beliefs, and ethical issues.

	Subject Specific Strategies

· Building strong subject vocabulary: Lessons include a focus on key RE vocabulary so pupils can confidently understand and discuss topics such as beliefs, practices, and ethical issues.
· Modelling how to answer exam questions: Teachers demonstrate how to write strong answers, especially for longer questions, showing pupils how to explain beliefs, use evidence, and give balanced evaluations.
· Making links across topics: Pupils regularly revisit previous learning and make connections between topics, for example, linking religious practices like the Eucharist to wider themes such as forgiveness and salvation.


	Assessment Opportunities
· Practising exam-style questions regularly: Pupils complete exam-style questions in lessons, including longer responses, to build confidence in explaining beliefs, analysing ideas, and evaluating different viewpoints.
· Understanding how to achieve high marks: Teachers use mark schemes to show pupils what strong answers look like, helping them understand how to improve their responses and succeed in assessments.


 










	Adaptive Teaching in Sociology 

	Environment

· Targeted support during lessons: Teachers move around the classroom to provide timely support, ensuring all pupils—including those who may need additional help—are guided and supported in understanding key sociological ideas.
· Thoughtful seating plans: Seating is carefully arranged to support discussion and ensure pupils are both supported and appropriately challenged when exploring sociological topics.
· Learning through classroom displays: Displays support learning by linking to key Sociology topics such as families, education, crime and deviance, and social inequality. These include key vocabulary and concepts to help pupils understand and discuss society more confidently.


	Resources

· Supporting extended writing: Pupils are given structured note templates and sentence starters to help them organise their ideas and write clear, well-developed essays about sociological topics such as families, education, and inequality. This support is gradually reduced as pupils become more confident writers.

	Subject Specific Strategies

· Modelling strong exam answers: Teachers regularly show pupils how to build high-quality responses, moving from a clear point, to evidence, explanation, and evaluation—helping them understand how to structure essays effectively.
· Supporting confident writing: Pupils are given sentence starters to help them express sociological ideas (for example, explaining different viewpoints). This support is gradually reduced as pupils become more independent.
· Making connections across topics: Pupils are supported to link ideas between topics—for example, connecting learning about families to topics such as crime and social control—helping them develop a deeper understanding of society


	Assessment Opportunities
· Understanding what success looks like: Pupils are provided with model answers and mark schemes so they can clearly see what strong sociological responses look like. This helps them understand how to meet assessment expectations and improve their work.














	Adaptive Teaching in Psychology 

	Environment

· Targeted support during lessons: Teachers move around the classroom to provide support where it is most needed, ensuring all pupils, especially those who may be less confident, are helped to understand key psychological concepts and theories.
· Clear and consistent routines: Lessons follow a predictable structure, helping pupils feel secure and confident as they learn about topics such as memory, behaviour, and mental processes.


	Resources

· Supporting extended writing: Pupils are given structured note templates and sentence starters to help them organise their ideas and write clear, well-developed essays about sociological topics such as families, education, and inequality. This support is gradually reduced as pupils become more confident writers.

	Subject Specific Strategies

· Breaking down complex psychological theories: Teachers explain psychological concepts, such as memory, attachment, and research methods, in clear, manageable steps. Lessons include regular pauses for quick quizzes and recall activities to help pupils check their understanding and retain key information.
· Using a range of resources to deepen understanding: Pupils engage with a variety of materials, including videos, model essays, and online platforms such as UpLearn. These help reinforce learning and support pupils in applying psychological theories, studies, and key terminology with confidence.


	Assessment Opportunities
· Building confidence in extended writing: Pupils begin by practising shorter paragraph responses before moving on to full essays. This helps them learn how to explain psychological theories, use evidence from studies, and develop clear, well-structured arguments with confidence.

















	Adaptive Teaching in Art 

	Environment
· Ongoing support through teacher guidance: Teachers regularly move around the classroom to monitor pupils’ work, offering advice and feedback as they develop their ideas and techniques. This helps pupils refine their skills and make progress throughout each lesson.
· Clear and consistent lesson routines: Art lessons follow a structured approach, helping pupils feel confident as they move through stages such as developing ideas, experimenting with materials, and refining their final pieces.
· Using specialist equipment and materials: Pupils have access to a wide range of art materials and specialist equipment, such as paints, drawing tools, printing equipment, and mixed media resources. These support pupils in exploring different techniques and expressing their creativity.


	Resources
· Extra support during practical work: In some lessons, a classroom technician or teaching assistant is available to support pupils with specialist materials and techniques. This ensures all pupils can use equipment safely, overcome any difficulties, and fully develop their artistic skills and ideas.

	Subject Specific Strategies

· Developing visual and observational skills: Pupils are taught how to look closely at objects, images, and their surroundings, helping them draw what they truly see rather than simply copying.
· Learning through expert modelling: Teachers demonstrate techniques and processes step by step, showing pupils how artists think and work. This helps pupils understand how to develop their own ideas and improve their practical skills.
· 

	Assessment Opportunities
· Checking understanding throughout lessons: Teachers use quick questions and tools such as mini whiteboards to check pupils’ understanding of key artistic techniques, vocabulary, and concepts before moving on to more extended work.
· Valuing different ways of responding: Pupils can share their ideas verbally as well as through their artwork, ensuring everyone can demonstrate their understanding, particularly if they find writing more challenging.
· Clear guidance before assessments: Pupils are shown clear success criteria and modelled examples, so they understand what a successful piece of artwork looks like and how to improve their work.













	Adaptive Teaching in Modern Foreign Languages 

	Environment

· Ready to learn and fully equipped: Pupils have access to the resources they need so they can take part confidently in speaking, reading, and writing activities.
· Focused and supportive classrooms: Pupils sit facing the front to stay engaged, with seating carefully planned and regularly updated to provide the right level of support and challenge.
· Encouraging participation in speaking: Teachers use “live” seating plans to ensure every pupil is included, with each pupil encouraged to speak and answer questions regularly to build confidence in the language.
· Clear and consistent lesson routines: Lessons follow a structured approach, recalling prior learning, practising phonics and pronunciation, introducing new vocabulary, and applying it through practice, helping pupils feel confident and reducing cognitive overload.

	Resources

· Ready to learn with the right resources: Pupils have access to the equipment they need, including dictionaries, to support independent learning and help them understand and use new vocabulary.
· Learning through modelling and practice: Teachers use the board to model speaking, reading, and writing in the target language, showing pupils how to build accurate sentences and improve their pronunciation.
· Preparing for GCSE success: At Key Stage 4, pupils regularly practise exam-style questions. Teachers use mark schemes and model answers to show how to achieve high marks.
· Supporting independent revision: Pupils are provided with their own exam practice booklets and audio resources to help them practise listening, reading, and writing skills both in class and at home.
· Language-rich classroom displays: Displays support learning by showcasing key vocabulary, grammar structures, and phonics. These help pupils remember important language patterns and apply them in different contexts.

	Subject Specific Strategies

· Modelling how to use the language: Teachers model how to answer questions in the target language, including how to structure sentences, apply grammar rules, and improve accuracy. At GCSE, pupils are shown mark schemes, so they understand how to achieve higher marks in speaking and writing.
· Building strong foundations in vocabulary, phonics, and grammar: Pupils are explicitly taught key vocabulary, pronunciation, and grammar rules. Links are made to English where helpful, so pupils can better understand how the language works.
· Revisiting and applying language over time: Lessons regularly revisit previously learned vocabulary and grammar. Short “connect” activities help pupils practise translations, sentence building, and key phrases, particularly focusing on areas they find most challenging.
· Live modelling and feedback: Teachers model pronunciation, sentence structures, and written responses, giving immediate feedback to help pupils improve.

	Assessment Opportunities
· Assessments that build language over time: In Key Stage 3, assessments include vocabulary, grammar, and skills from current and previous topics to help pupils develop and retain their language knowledge. Time is built in after assessments to review and improve.
· Regular checks of key language skills: Pupils complete regular checks on pronunciation (phonics), dictation, and translation to strengthen their accuracy in speaking, listening, reading, and writing.
· Checking understanding in lessons: Teachers use quick questions and mini whiteboards to assess pupils’ understanding of vocabulary and grammar, adapting teaching where needed.
· Preparing for GCSE languages: In Key Stage 4, pupils complete more frequent assessments to build confidence with exam-style questions across all four language skills.
· Feedback and re-teaching: After assessments, pupils take part in dedicated lessons where teachers revisit key language, correct misunderstandings, and help pupils improve their responses.



	Adaptive Teaching in Citizenship 

	Environment
· Encouraging discussion and participation: Seating is carefully planned to support paired discussions and ensure all pupils can take part. Teachers use questioning to include everyone and help pupils explore different viewpoints.
· Support through active teaching: Classroom layout allows teachers to move around easily, offering guidance, checking understanding, and giving feedback as pupils develop their ideas about society, rights, and responsibilities.
· Clear and consistent lesson routines: Lessons follow a structured approach, checking understanding, revisiting prior learning, teaching new content, practising skills, and reflecting, helping pupils feel confident and engage with topics such as democracy, law, and citizenship.
· 

	Resources

· Building confidence in extended writing: Pupils are provided with writing frames and structured support to help them explain their ideas clearly when discussing topics such as rights, democracy, and social issues. This support is gradually reduced as pupils become more confident and independent in their writing.

	Subject Specific Strategies

· Supporting structured writing: Pupils are given clear writing frames for different types of questions, helping them organise their ideas when discussing topics such as democracy, rights, and social responsibility.
· Learning from examples: Teachers share example answers so pupils can see what strong responses look like and understand how to improve their own work.
· Building subject vocabulary: Key Citizenship terms are explicitly taught so pupils can confidently discuss issues such as laws, government, and individual rights using the correct language.


	Assessment Opportunities
· Addressing misconceptions and building understanding: Follow-up lessons are planned to revisit key topics, correct misunderstandings, and reinforce important vocabulary and command words linked to Citizenship.
· Checking understanding in every lesson: Teachers use tools such as mini whiteboards so all pupils can show their understanding of topics like democracy, rights, and laws. This helps teachers quickly identify who needs support and adapt their teaching.




























	Adaptive Teaching in Computing 

	Environment
· Clear and consistent lesson structure: Lessons follow a structured routine—recalling prior knowledge, learning new content, practising skills, and reviewing learning. Pupils move between activities such as whiteboards, written work, and computers, helping them stay engaged and build understanding step by step.
· Thoughtful seating and participation: Seating plans are carefully designed to support behaviour, encourage participation, and allow teachers to ask targeted questions. These can be adapted quickly to meet pupils’ needs.
· Accessible learning through technology: Lesson materials are shared directly on pupil computers, ensuring all pupils can clearly see and follow explanations, especially during theory-based learning.
· 

	Resources

· Ready to learn with the right equipment: Pupils have access to the equipment they need, including computers and other resources, so they can take part fully in both practical programming and theory lessons.
· Building knowledge and exam skills over time: Lessons begin with short “connect” activities to revisit prior learning. Pupils also practise exam-style questions regularly, both in lessons and through homework, helping them develop confidence and accuracy in applying their knowledge.

	Subject Specific Strategies

· Understanding exam expectations: Pupils are introduced to mark schemes so they understand how marks are awarded in Computer Science and how to improve their answers.
· Developing technical vocabulary: Key Computer Science terms—such as algorithms, variables, and pseudocode—are explicitly taught so pupils can confidently understand and use subject-specific language.
· Using the language of exams: Pupils are taught how to respond to command words (such as describe, explain, and evaluate), helping them structure their answers in line with exam board expectations.
· Building knowledge over time: Lessons regularly revisit previous topics through questioning and review activities, helping pupils retain key concepts and apply them in different contexts.


	Assessment Opportunities
· Preparing for real exams: At Key Stage 4, pupils complete assessments at the end of each topic using exam-style questions. These are designed to reflect real Computer Science exams, helping pupils become familiar with the format and expectations.
· Accurate and meaningful feedback: Assessments are written and marked using official exam board mark schemes, so pupils understand how marks are awarded and how to improve their answers.
· Checking understanding in lessons: Teachers use regular low-stakes questioning to check pupils’ understanding of key concepts, helping to identify gaps and support progress before formal assessments.








	Adaptive Teaching in PE

	Environment
· Clear and consistent routines: Lessons follow a structured approach, so pupils know what to expect, helping them stay focused and confident when learning key concepts in Physical Education.
· Adapting learning through equipment: A range of equipment is used in PE to support all pupils and adapt activities to suit different needs and abilities. For example, this may include using different sized balls, adjusted distances, or modified equipment to help pupils develop skills, build confidence, and fully take part in both practical and theory lessons.

	Resources

· Breaking down complex ideas: Teachers explain key PE concepts, such as body systems, training methods, and performance, in clear, step-by-step stages so pupils can build their understanding with confidence.
· Supporting success in assessments: Pupils are given clear writing structures that match the requirements of their course. This helps them understand how to describe, explain, analyse, and evaluate topics in PE, and how to achieve the best possible results in their assessments.


	Subject Specific Strategies

· Learning through live modelling: Teachers model answers in real time, explaining their thinking step by step. This helps pupils understand how to apply their knowledge of PE topics, such as fitness, anatomy, and performance, to gain marks in exams.
· Using model answers to show success: Pupils are shown a range of example answers and how they link to mark schemes. This helps them understand what strong responses look like and how to structure their own work.
· Developing precise subject vocabulary: Key PE terminology is explicitly taught and modelled in sentences, helping pupils describe and explain ideas accurately—for example, when discussing training methods or the body’s response to exercise.
· Building strong writing skills: Teachers model clear paragraph structures that match exam requirements, supporting pupils to write effectively. Support is gradually reduced so pupils can become confident, independent writers.


	Assessment Opportunities
· Checking learning in every lesson: Teachers use tools such as mini whiteboards in theory lessons, and where appropriate in practical settings, to check pupils’ understanding of key PE concepts.
· Ensuring all pupils take part: Clear routines are used so every pupil is expected to respond, helping to build confidence and ensure no one is overlooked.
· Providing timely support: Teachers review pupils’ responses carefully and prioritise those who may need extra help, ensuring all pupils can keep up and make progress in their PE learning.





























	Adaptive Teaching in Hospitality 

	Environment

· Safe and inclusive learning environment: Pupils learn in a safe and supportive setting, both in practical kitchen lessons and theory, ensuring everyone can take part confidently.
· Building knowledge through retrieval: Mini whiteboards are used to revisit key knowledge, such as ingredients, techniques, and food safety, helping pupils remember and apply what they have learned.
· Developing skills through practical experience: Pupils prepare a range of dishes that challenge and extend their skills, building confidence and experience in cooking and food preparation.
· 

	Resources

· Adapting learning for all pupils: Resources are adapted where needed, and scaffolding is used to support pupils in developing both practical cooking skills and written work.
· Additional support in practical lessons: A food technician is available to support pupils with equipment, ingredients, and techniques, ensuring all pupils can work safely and successfully.
· Learning through modelling: Teachers demonstrate cooking techniques and processes step by step, helping pupils understand how to prepare dishes and present their work to a high standard.
· Preparing for exams and coursework: At Key Stage 4, pupils practise exam-style questions through homework and lessons. They are also supported with coursework, including guidance on planning, preparing, and evaluating dishes.
· 

	Subject Specific Strategies

· Building knowledge over time: Lessons regularly revisit key knowledge, such as ingredients, cooking methods, and food safety, helping pupils remember and apply what they have learned.
· Checking understanding in every lesson: Teachers use mini whiteboards so pupils can quickly show their understanding, allowing teachers to address any gaps straight away.
· Targeted support for pupils: Seating is carefully planned in theory lessons so pupils who may need additional support are guided by the teacher and can access the learning successfully.
· Developing subject vocabulary: Key Hospitality terminology is explicitly taught so pupils can confidently describe techniques, ingredients, and processes in both practical and written work.


	Assessment Opportunities

· Checking understanding in lessons: Teachers use low-stakes questioning and mini whiteboards to regularly check pupils’ understanding of key topics such as food safety, nutrition, and cooking methods.
· Preparing for assessments: At Key Stage 4, pupils are given increased opportunities to complete assessments and exam-style questions, helping them build confidence and prepare for their final qualifications.
· Live and verbal feedback: Teachers provide immediate feedback during both practical cooking and theory lessons, helping pupils improve their techniques, understanding, and overall performance as they work.














